Guide to Learner Feedback

“Feedback is a response of the learning environment to the learner and is essential for
learning. It can come from a teacher, from other learners, or from other sources. Feedback
may affect a person’s emotions and motivation as well as his or her knowledge, all of
which affect learning.”

(QQI Green Paper on Assessment of Learners and Learning, p.132)

Feedback is an integral part of any formal learning process. Feedback aids a learner's
engagement with the both the process of learning and the subject of the learning. Learning is
optimised through feedback and can also give knowledge to a learner that assists them in

becoming more proficient learners.

Kolb describes learning as ‘the process whereby knowledge is created through the
transformation of experience” (Kolb, 1984). Feedback needs to be interactive, purposeful,
relative to criteria, developmentally useful, understood, timely and appropriate to
learners’ conceptions. Feedback on learning performance aid the learner in their reflection
and thinking of a learning experience. In turn, this reflection and processing of learning is
transformed into knowledge that can be put into practice in similar or even different future

contexts.
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Feedback to Learners — Purpose

Supports Learners

¢ Builds confidence and self-awareness
Shows achievement
Identifies strengths and weaknesses/areas to improve
Enhances the overall educational experience
Promotes teacher/learner dialogue

Improves Performance
e Corrects errors
Identifies strengths and weaknesses
Provides steps to improve
Helps learners to think critically about their work and adapt learning strategies
Provides a tool for continued learning

Accountable & Developmental
¢ Clarifies how specific grades were reached — Accountable
e Assesses against learning outcomes to aid learner development - Developmental

Informal Feedback

With this in mind, the practice of giving feedback to learners is beneficial, and many would say
critical to the learning process. Feedback to learners can be given in many ways. Often, it is
oral, given via the natural interactions that occur during course delivery. It can be to a group
or can be individualized depending on the context and opportunity. It can be written down as
a more concrete reference for learners either on a script or electronically as part of the process
of sharing information between the learner and the practitioner. However it occurs, informal

feedback is beneficial when it is constructive, timely, specific, and authentic.

Formal Feedback

QQIl’s Core Guidelines state that:

‘Individual learners (should) receive timely and constructive feedback

on their assessments which informs their participation on the programme.

The feedback is appropriate to the nature of the assessment, i.e., formative

or summative.

https://www.qgji.ie /Downloads/Core%20Statutory%20Quality%20Assurance%20Guidelines.pdf
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Formal feedback is planned and systematically scheduled into the learning process.
Usually associated with assessment tasks, formal feedback is recorded for both the student

and organisation as evidence.

This document serves as a guide for giving such feedback to learners and contains
suggestions on the most appropriate ways to feedback to learners based on the assessment

type.

WWETB Quality Assurance

) Teacher/Tutor to Learner Feedback Record
WWETB's FET Assessment tem p late documents This formis use o record detals of mectings between teacher/tutor and earmer and t provide feedback
onwork and progress on the course/madule, . It will also record details of any issues or concerns and any
action agreed to address same.
N.B. At least one formal written/noted feedback must take place per assessment

are located on the QA SharePoint site:

rer Name

Tutor Name

https://wwetb.sharepoint.com/sites/QA/default.aspx. S

Date of Meeting

The template Assessment Brief contains a +

Matters Discussed

verification section where learners can verify the

receipt of formal feedback in relation to an

‘Agreed Actions

assessment event. Also on the SharePoint site is a

Feedback Record template which can be used as

evidence of a formal feedback process or event and

included in the learner portfolio as part of the sl

assessment documentation.

Summative and Formative Feedback- Assessments

Summative feedback happens at the end of an assessment event. Generally,
summative feedback informs the learner on their performance at an assessment

event, with specific detail on what was done well and elements that were lacking.

Formative feedback happens during a course and parallel to certain assessment
methodologies and as a means to relay to the learner how they might enhance or

improve their work prior to final submission date.

The following table serves as a guide to how feedback might be delivered to learners

in relation to a specific assessment format.
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https://scanner.topsec.com/?t=8aae169d9310f06f31ce59e4f3a328fa398514d8&d=1466&u=https%3A%2F%2Fwwetb.sharepoint.com%2Fsites%2FQA%2Fdefault.aspx&r=show

Guide to Learner Feedback- Feedback Format Table

Assessment Type Type

Applicable Feedback

Timing of Feedback

Feedback Format

Formative/Summative

Assignment Formative & Summative

Either form of feedback here is applicable at the
discretion of the tutor. Certain contexts may make
formative feedback the preferred option, such as
the learner cohort and the overall weighting of the
Assignment. For some cohorts at level 4/5
formative assessment may support better learning
and also assist in better referencing practices.
Also, where assignments carry a large overall
percentage weighting, formative feedback is more
appropriate. Formative and summative feedback
can be used.

Formative feedback will happen at points in the
assessment process that will allow the learner
sufficient time to act on feedback.

Summative feedback will happen soon after the
assignment has been corrected/marked and
graded.

= Verbal- with a record.

] Written

] Electronic formats
N.B. Feedback on assessment work
should be regarded as personal to
the learner and not delivered in
group contexts.

Collection of Work Formative & Summative

Either form of feedback here is applicable at the
discretion of the tutor. As the assessment
methodology usually spans a large period of time
and can incorporate multiple assessment pieces, it
is optimal to feedback to the learner as they
progress through the assessment instruments.
Summative feedback is used upon completion of a
specific piece of work.

Formative feedback will happen at points in the
assessment process that will allow the learner
sufficient time to respond to feedback throughout
the completion of the collection of work.

Summative feedback will happen soon after the
assessment deadline and after correcting/marking
& Grading

As above.

Feedback is only appropriate after the end of

Feedback for examinations can take place after

Same as ‘Assignment’. Can include

Examination Summative examination events. marking. reference to sample answers and
marking scheme.
A Learner Record is a reflective piece of work. Formative feedback will happen at points in the =  Verbal- with a record.
Formative feedback is most appropriate here to aid | reflective process that will allow the learner = Written
reflection and guide the learner on the required sufficient time to respond to feedback and ] Electronic formats
Learner Record Formative depth and expansiveness of reflection necessary. guidance. It may require viewing the progress of N.B. Feedback on assessment work

the learner record at an appropriate interval(s)
before submission.

should be regarded as personal to
the learner and not delivered in
group contexts.

Project Formative & Summative

A Project usually incorporates a number of
elements occurring in sequence and can often be
run in a group context. These factors can make it
one of the more complex forms of assessment.
Formative assessment is the most appropriate
form of feedback possibly at more than one
interval depending on the scale of the project.

Formative feedback will happen at points in the
project that will allow the learner sufficient time to
respond to feedback and guidance. It may require
viewing the outputs (even unfinished) of the
project at an appropriate interval(s) before
submission.

= Verbal- with a record.

] Written

] Electronic formats
N.B. There could be a combination
of group and individual feedback
recorded here as part of the formal
feedback

Skills Demonstration Summative

Feedback is only appropriate after the end of skills
demonstration events.

Feedback for skills demonstration can include
initial informal feedback and subsequent formal

feedback can take place after marking.

Same as ‘Assignment’. Can include
reference to sample solution(s) and
marking scheme.
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Constructive Feedback

In whatever format feedback is given, it is most effective when it is specific and
constructive. In a formal feedback process using appropriate language to convey to
the learner elements of their work that are meeting or exceeding the standard, or areas
for further work will make feedback more meaningful. Appropriate feedback language
will:

= Be suitable to the learner in terms of their language proficiency.

= Be supportive, even when describing areas for improvement.

= Be specific to the learners work and performance on the course (no general
statements such as “This work is not up to standard’/” This work seems fine” or
judgemental statements such as “You're not really trying” etc.

=  Will detail the specifics of how areas for development can be improved by the
learner and direct to support for same where appropriate.

It is also critical that where work is being graded that the feedback reflects the specific
marking process. It is unfair/misleading to give a learner feedback indicating that all
required elements are in place and in order and subsequent marking of the work
indicates that it is not. For graded assignments, feedback should be given in the
context of how the assignment will be marked.

Giving Feedback to Remote Learners

Where learning takes place in contexts that are technologically enhanced feedback
can be given via remote means such as the following:

Annotations: Notes or comments added digitally to * .

assignments. \

Audio: The creation of a sound file of the tutor’s voice
giving feedback on learner’s work.

Video: A recorded file of the teacher offering
feedback as ‘screencast’.

Face-to-Face: Face to face meeting between the tutor/assessor and the learner.
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Summative Feedback — Techniques, Tips and Tools (Fess, summative Feedback, Mar ‘22)

Feedback Sandwich
Basically, this involves sandwiching your constructive feedback (area/s to improve) between
two positives (strengths)

You can start by reinforcing with a positive comment about a learner's work, followed by a
specific constructive suggestion on how to improve and ending with another
positive comment or motivational comment.

The Wrap

o Wonder - The assessor encourages the learner to reflect on the current
problem/issue

¢ Reinforce - The assessor reinforces/affirms the positive behaviours and attitudes
that the learner may not recognise.

o Adjust - The learner acknowledges where they need improvement and identify the
reasons why an adjustment is needed

e Plan - By collaborating with the assessor, the learner plans what to do next time.

Pendleton Rules (Pendleton, 1984)

(The Learner needs to be prepared in advance of this feedback session — might only be suitable for
Level 5+ learners)

Phase Teacher/Supervisor Learner/Trainee
Tells what went well

Positive Aspects Provides additional
feedback on what went well

Tells what went wrong,
what could be done better

Areas for Improvement Provides additional
feedback on what could be
done better

Tells action plan

Action Plan for

Improvement Approves action plan with

modification

Summarises the key points

Summary Provides additional
feedback if necessary
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Feedback Meter

Create a feedback meter to give
learners a visual sense of their
progress.

Make a table with 2 columns.

Copy feedback criteria into left
column

Use a highlighter pen in the right
column to indicate to learners
their progress.

Colour in the continuum based on
how much they have achieved
that skill / criteria.

Criteria can relate to assessment
work or any other area relevant to
learning

Feedback meters can be printed
onto labels for convenience and
attached to learners’ work, diaries
etc.

Make a photocopy for your own
records.
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https://www.trythisteaching.com/2017/10/feedback-meter/

This feedback method might be useful for visual learners.

The learner and the teacher can complete the feedback meter individually and compare
the results of both — helps to show the awareness of the learner around their own
strengths/weaknesses — good exercise to begin the conversation.

Two Positives and One Wish

This is similar to the sandwich method mentioned earlier. It just ensures that the message
of what needs to be improved is the final discussion point in the feedback session.
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Using Rubrics to give Feedback

A rubric is an instrument to communicate expectations for an assessment task and is a
useful way to provide effective feedback for learning. Effective rubrics provide learners
with very specific information about their performance, compared to an established range

of standards

Sample Rubric — Level 5 C:

t Task:

ti SN0G90D, A

Report (Total marks: 15) — Based on work done by TETB

Rating Scale with descriptions of levels of performance for these criteria

no clarity and objectivity. Little
or no visual aids used. Little
or no evidence of original
thinking

clarity and objectivity. Visual
aids used. Little evidence of
original thinking

clarity and
objectivity. Visual aids used.
Some evidence of original
thinking.

Criteria Unsuccessful Pass Merit Distinction
(<7.5 marks) (7.5-9 marks) {10-12 marks) {13415)
Structure Report poorly structured. Basic report structure. Report well-structure with Report well-structured with
Lack of detail and balance. Minimum detail provided. heading and paragraphs. well-constructed headings
Little or no impersonal Used some impersonal Good detail provided. and paragraphs. Detailed.
language used. Poor | Basic interp Bal, d. Used impersonal Balanced. Used impersonal
interpretation of terms of of terms of Good inferp i g
reference of terms of reference Excellent interpretation of
terms of reference
Sources Information does not relate to Information relates to the Information clearly relates to Infarmation clearly relates to
the report topic. Little or no report topic but with no the report topic with 1-2 the report topic with several
sources cited. Little or no supporting details andfor supporting details andfor supporting details andfor
evidence of research evident examples. Few sources cited examples. Sources cited examples. Range of sources
through references and through references and cited through references and
bibliography. Some relevant bibliography. Thorough and bibliography. Comprehensive
research evident relevant research evident and relevant research evident
Quality of Information and ideas Information and ideas Information and ideas Information and ideas
Information communicated with limited or communicated with some communicated with communicated with a high

degree of clarity, confidence
and objectivity. Range of
visual aids used. Evidence of
original thinking

Recommendations
and C. 1

Little clarity in how findings

are
Recommendations and/or
conclusions show no
evidence of critical thinking or
analysis

Findings presented clearly.
Recommendations and/or

Findings presented clearly.
Recommendations and/or

show evi of
limited analysis

show evi of
careful analysis

Findings presented very
clearly. Recommendations
and/or conclusions show
clear evidence of critical
thinking and in-depth analysis

Mechanics of

Many grammatical, spelling or

A few grammatical, spelling or

Almost no grammatical,

Mo grammatical, spelling or

Writing punctuation errors. Lack of punctuation errors. Use of spelling or fuation errors. tuation errors. Used
use of appropriate appropriate vocabulary. ldeas Use of appropriate bulary y. ldeas
vocabulary. Ideas poorly appropriately expressed. with a degree of fluency. very well expressed.
expressed ldeas well expressed

Feedback:

The rubric presented to the learner shows where they are in relation to their overall grade

and also provides the criteria on what is required to improve (where necessary)

no clarity and objectivity. Little
or no visual aids used. Little
or no evidence of original
thinking

clarity and objectivity. Visual
aids used. Little evidence of
original thinking

considerable clarity and
objectivity. Visual aids used.
Some evidence of original
thinking.

Sample Rubric — Level 5 C i ESNDGI0, A it Task: Report (Total marks: 15) — Based on work done by TETB
Rating Scale with descriptions of levels of performance for these criteria
Criteria Unsuccessful Pass Merit Distinction
(<7.5 marks) (7.5-9 marks) {10-12 marks) {13-15)
Structure Report poorly structured. Basic report structure. Report well-structure with Report well-structured with
Lack of detail and balance. Minimum detail provided. heading and paragraphs. well-constructed headings
Little or no impersenal Used some impersonal Good detail provided and paragraphs. Detailed.
language used. Poor I Basic interp Bal d. Used impersonal Balanced. Used impersonal
interpretation of terms of of terms of Good i g X
reference of terms of reference Excellent interpretation of
terms of reference
Sources Information does not relate to Information relates fo the Information clearly relates to Information clearly relates to
the report topic. Little or no report fopic but with no the report topic with 1-2 the report topic with several
sources cited. Little or no supporting details and/or supporting details and/or supporting details and/or
evidence of research evident examples. Few scurces cited examples. Sources cited examples. Range of sources
through references and through references and cited through references and
bibliegraphy. Some relevant bibliegraphy. Thorough and kibliegraphy. Comprehensive
research evident relevant research evident and relevant research evident
Quality of Information and ideas Information and ideas Information and ideas Information and ideas
Information communicated with limited or communicated with some communicated with communicated with a high

degree of clarity, confidence
and objectivity. Range of
visual aids used. Evidence of
eriginal thinking

Recommendations

Little clarity in how findings

and C |

are p X
Recommendations and/or
conclusions show no
evidence of critical thinking or
analysis

Findings presented clearly_
Recommendations and/or

Findings presented clearly.
Recommendations and/or

show evi of
limited analysis

show evi of
careful analysis

Findings presented very
clearly. Recommendations
and/or conclusions show
clear evidence of critical
thinking and in-depth analysis

Mechanics of

Many grammatical, spefling or

A few grammatical, spelling or

Almost no grammatical,

Mo grammatical, spelling or

Writing punctuation errors. Lack of punctuation errors. Use of spelling or fuation errors tuation errors. Used
use of appropriate appropriate vocabulary. ldeas Use of appropriate ibulary y. ldeas
vocabulary. ldeas poorly appropriately expressed. with a degree of fluency. very well expressed.
expressed Ideas well expressed.

Feedback:
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Takeaways

..............................

Things to Remember
About Feedback

Feedback
is not advice,

The feedback students

give teachers can be more
praise, or evalu- powerful than the feedback
ation. Feedback is teachers give students

information about

how we are doing
in our efforts to

reach a goal. .

When we give a grade as part of
Grant Wiggins, p. 10

our feedback, students routinely
Students
read only as far as the grade. .
need to know their
Peter Johnsten, p. 64 )
learning target—

the specific skill
they're supposed
to learn— or else

“feedback” is just
Most of the feedback

that students receive about their
classroom work is from other stu-
dents—and much of that feedback
is wrong. John Hattie, p. 18

someone telling

Effecti
them what to do.

urs during the learning

le t it SUS okhart, p
while there is still time Susan Brookhart, p. 24

to acton it JanC

< The collective wisdom of authors published in the September 2012 issue of Educational Leadership: "Feedback for
Leamning.” (Volume 70, lssue 1).

96 EpucarioNal Leaversuie / SerTeMBer 2012
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